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I ERIC 



I. INTRODUCTION 



Phase 3: Recognizing Dependence was distributed to field-test 

teachers in February 1969* The suggested date for closing the evaluation 
was June 23, 1969# Since June is the end of the school year, teachers 
were asked to return their evaluations regardless of whether they had 
completed teaching the Phase, 

Table 1 indicates the number of returned evaluations from - each field- 
test site for the first three Phases. Of the 96 evaluation booklets re- 
turned for Phase 3> three contained no evaluation at all . Seven additional 
evaluations from field-test sites following a different evaluation schedule 
from the sites listed in Table 1 were added to the present summary. (Two 
from Kansas, two from Idaho, two from Michigan, and one from Florida.) 
Therefore, the summary is based upon an n of 100 evaluations. 



TABLE 1 

NUMBER OF EVALUATION BOOKIETS RETURNED 



TEST SITE 


PHASE A 


PHASE B 


PHASE 3 


NEW JERSEY 


7 


3 


1 


NEW YORK CITY 


9 


8 


Ik 


BUFFALO, N. Y. 


16 


11 


8 


SPENCERPORT, N. Y. 


12 


5 


k 


SYRACUSE, N. Y. 


19 


17 


10 


BINGHAMTON, N. Y. 


13 


10 


6 


ALBANY, N. Y. 


20 


Ik 


11 


MT. VERNON, N. Y. 


• 17 


10 


k 


CONNECTICUT 


9 


6 


3 


RHODE ISLAND 


• • 7 


5 


5 


MASSACHUSETTS 


3 


3 


2 


PENNSYLVANNIA 


8 


8 


8 


KANSAS 






2 


IOWA 


- 




10 


UTAH 






7 


ALASKA 








TAMPA, FLORIDA 






1 


IDAHO 






2 


MICHIGAN 






2 



TOTAL 



100 



Table 1 indicates a sequential effect on the number of evaluations 
returned. This type of sequential effect is to be expected. Teachers who 
did not use, or evaluate earlier Phases probably had little motivation to 
procede with the curriculum and were not likely to participate in field 
testing additional Phases. Also, the number of teachers who cannot finish' 
the evaluation in time to return it before the expiration of the evaluation 
period would be expected to increase from Phase to Phase (since teachers 
who were originally slow would fail further and further behind on each suc- 
ceeding Phase). 

ER?C 



Several teachers wrote to the Center indicating that they were unable 
to complete the Hiase 3 evaluation either because of the amount of time 
necessary to teach Phase 3* or because they started Hiase 3 too late. 

It is evident that sane teachers had difficulty arranging their instruc- 
tional periods. The pace at which Hiases were taught differed substan- 
tially among the field-test teachers. This may be due to tho variability 
of the children, or the lack of guidelines for teachers to follow. 

The evaluation sheets for Hiase 3 were distributed in a separate 
Evaluation Booklet which was distributed along with the Hiase. This 
booklet provided evaluation sheets referring to specific sections of the 
Hiase. Each evaluation sheet was divided into two parts. The top part 
of the page was for the purpose of rating whether the teacher had strong 
positive, or strong negative feelings about the various aspects of the 
Hiase. Teachers were asked to indicate these feelings along the dimensions: 
Helpful, Appropriate, Useable, Clear, Manageable and Complete. A rating 
of (+) was used to indicate strong agreement, a rating of (-) was used to 
indicate strong disagreement and (o) or blank to indicate no strong feeling 
in either direction. The remainder of the page was for the purpose of 
commenting on each (+) or (-) rating, or any other comments or suggestions 
the teachers wished to make. Teachers were advised that they need not 
comment on every section, but only those sections which they thought ought 
to be improved or revised. Teachers were also asked to keep a record of 
the amount of class time and the number of weeks spent teaching the Hiase. 

The teacher ratings are summarized in the Quantitative Rating Scores. 
These scores were derived by assigning each (+) rating a value of 1, each 
(o) or blank rating a value of 0 and each (-) rating a value of -1. The 
minus scores were then subtracted from the plus scores to yield the 
Quantitative Rating Score. The rating scores will not always equal the sum 
of the positive and negative comments since teachers sometimes gave quan- 
titative ratings without qualitative comments and sometimes gave qualita- 
tive comments without quantitative ratings. 

The scores can be used in two ways. First, they provide an esti- 
mation of the degree of positive or negative feelings along the various 
dimensions studied. Sections with negative scores should be carefully 
studied in respect to the qualitative data. Second, the rating scores 
can be used to study the correlation between the teachers* reaction to 
the curriculum and demographic characteristics of the teachers and their 
students. Due to limitations of time and space, further analysis using 
the rating scores will be carried out in response to specific requests by 
the curriculum developers. 

Seme caution must be exercised in interpreting scores from the latter 
sections of the evaluation. Since teachers were asked to return their 
evaluations regardless of whether they had completed teaching the Hiase, 
there may be a decline in the number of ratings in the latter half of the 
report due to fewer teachers having taught these sections of the Hiase. 



The treatment and presentation of the qualitative comments follows the 
pattern of the previous evaluation summaries. The teachers* comments are 
tabulated and presented for each section of the Riase. These comments are 
grouped into three categories: Positive, Negative and Suggestions. The 

comments may be used to further define the meaning of the quantitative 
scores, or they may be scanned for ideas which are relatively unique but 
have important implications for the application of the Hiase. At the end 
of the Evaluation Summary, some of the general trends which appear in the 
evaluation are discussed. 



II. INTRODUCTION TO EIASE 3 

INTRODUCTORY STATEMENT AND RATIONALE FOR CONTENT (p. 2) 



COMMENTS 

POSITIVE No. of Teachers 

1. This section is accurate and helpful. 9 

2. The goals are important, challenging and appropriate. 4 

3. I agree with the rationale. 2 

NEGATIVE 

1. I disagree with the rationale, e.g. Paragraph 1. 1 

2. The children are too dependent-rather than independent. 1 

3» Many of the children from poverty homes are extremely 

independent . 1 



None. 



SUGGESTIONS 



BACKGROUND INFORMATION (p. 3) 
COMMENTS 



POSITIVE 

1. The background information is helpful and relevant. 7 

NEGATIVE 

1. There is not sufficient evidence to prove your point. In 

fact, there are studies giving counterevidence. 1 

2. This is repetitious. 1 



SUGGESTIONS 



None. 
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EXIECTATIONS (p. 4) 
COMMENTS 



POSITIVE No. of Teachers 

1. The expectations are applicable, clear and complete. 10 

NEGATIVE 

1. The goals are too high. They need years of repetition 

before they can be realized. 3 



None. 



SUGGESTIONS 



ASSESSMENT CP BEADINESS KNOWLEDGE (p. l) 

COMMENTS 



POSITIVE 



None* 

NEGATIVE 

1. This is unnecessary. 



None. 



SUGGESTIONS 



1 



ASSESSMENT OF BEADINESS KNOWLEDGE RECORD CHART (p. 8) 



COMMENTS 

POSITIVE 

1. The chart is diagnostically helpful. 3 

NEGATIVE 

1. The fourth and fifth pair of questions are too general. 1 

2. The last item under "Questions" is hard to rate. 1 

3. This is unnecessary for experienced teachers. 1 

4. In the fifth box, the class interprets "time" to mean 



time of day because we do not have street or house numbers. 1 



? sXr-~« ^ ?~rrmr+ .'vvaRri ” 7 f -«>.-’5t *:%c 




No. of Teachers 



5. Some of the questions are not appropriate. 

6. Fights are not disapproved of outside of school in 
Alaska. 

7. The children will not tell strangers their Eskimo names. 

8. Telephones are rare in Alaska. 

9. This is too time consuming. 

10. The scoring is difficult and unclear. 

H. The class is very heterogeneous. 

12. There is no transfer of these skills to situations 
outside the classroom. 

13. The meaning of ’Verbal interaction” is not clear. 



1 

1 

1 

1 

1 

1 

1 

1 

1 



SUGGESTIONS 

1. Question the children privately. 2 

2. Reword the first question so the child does not think 

that the teacher does not know his name. 1 

3. Each question should be in a separate block. 1 

4. The ratings should be: Usually, Sometimes and Never. 1 

5. The record charts should be easy to tear out and duplicate. 1 

6. Add the observation: Asks for help* 1 



PRE-EVALUATION OF SOCIAL KNOWLEDGE (pp. 9-ll) - 

COMMENTS 

POSITIVE 

1. The questions are understandable and good for evaluation. 6 

NEGATIVE 

1. This is time consuming. 2 

2. In question 5> it is unclear whether ”feel bad” means sick 

or unhappy. 1 

3* Question 7 is already used in the Readiness Knowledge 

Record ohart. ^ 

o 

ERIC 



No. of Teachers 



4. In question 8, it is unclear what answer is expected. 1 

5. The children do not know what a rule is. 1 

6. Question 12 is too general. 1 

7. Question 9 is too general. 1 

SUGGESTIONS 

1. Use a tape recorder to tape the answers to these 

twelve questions. 1 

PRE-EVALUATION OF SOCIAL KNOWIEDGE (pp. 12-03) 

COMMENTS 

POSITIVE 

None. 

NEGATIVE 

1. The scoring is difficult to handle. 2 

2 . No conclusions can be drawn after just one Hiase. 1 

3# This is unnecessary for experienced teachers. 1 

4. This is too easy for my class. 1 

5. The behavior being rated is often inconsistent. 1 

6. This is very lengthy. 1 

SUGGESTIONS 

1. Question each child privately. 1 

GENERAL TEACHING PRINCIPLES AND STRATEGIES (pp. 14-17) 

COMMENTS 

POSITIVE 

1. This section is helpful. 11 

2 . The use of inductive teaching is productive--, 2 






5 



No, of Teachers 

3. The references are good. 1 

4. I agree with the use of role-playing. ^ 

NEGATIVE 

p 

1. This is unnecessary. 

2. Deductive teaching would, work better than inductive. 1 

SUGGESTIONS 

None. 





in. MASS ABSTRACTION 



PURPOSE: AWARENESS CF DEPENDENCY UPON OTHERS (pp. 19-22) 

QUANTITATIVE RATING SCORES 



MATERIALS PREPARATION TEACHER 

INFORMATION 


HJRPOSE 


TEACHER 

ACTIONS 


Helpful 2 10 


5 




6 


Appropriate 0 4 


4 




5 


Useable 0 0 


2 




4 


Clear 0 2 


4 




4 


Manageable 0 1 


-1 




1 


Complete 0 2 


-1 




2 


COMMENTS 








POSITIVE 


No. 


of- Teachers 


1. The lesson is helpful and interesting. 




32 




2. The children learn that no one can do everything. 




7 




3. The Teacher Information is appropriate. 




6 




4. The discussion circle holds the children 1 s attention. 




4 




5. The Purpose is appropriate. 




4 


! 


6. The Mass Abstraction is good. 




2 




7. The children do not know their limitations. 




2 




NEGATIVE 








1. The idea of offering keys is inappropriate. 




9 




2. The lesion is inappropriate and unmotivating. 




5 




3. Some of the vocabulary is too difficult, e.g. "mar;" 




2 




4. One child hurt his back trying to move the desk. 




1 




5. It would take several weeks to teach this concept. 




1 




6. There is no child who feels he can do everything. 




1 





6 



No. of Teachers 



7. The discussion circle is poor, unmanageable 

and inappropriate • 1 

8. Sane children can pick up their desk unassisted. 1 

SUGGESTIONS 

1. Review rules for a discussion. 1 

2. Begin with a discussion of how pets are dependent upon 

people. 1 

3. Include home experiences to illustrate the need for 

dependence • 1 

4. Use a sociogram to find out which classmates the pupils 

want to help them. 1 

5* There should be a box drawn around the Materials and 

the Preparation columns. 1 

6. Spread out the discussion circle. 1 

7. Enlarge the Purpose to show that everyone is dependent 

upon others. 1 



